ABSTRACT: This article describes the following types of discourse genres and their advantages and disadvantages: conversation, scripts, narratives, and expository discourse. Each genre is demonstrated with an example from a speaker with typical discourse development and a speaker with impaired development. Analyses for each sample, using the discourse analysis procedure, are provided. The article concludes with clinical applications regarding assessment and intervention guidelines.
These genres differ according to the cognitive and linguistic influences that are placed on a speaker. One influence on discourse is the cognitive demand required to produce a genre. Children perform better with tasks that reduce cognitive load (Berman & Slobin, 1994) . A genre with relatively little cognitive demand is conversation, because an adult conversational partner can assist the child by asking clarifying questions or leading the child in the discourse. Telling a story from a picture book does not appear to be cognitively challenging because illustrations structure the discourse for the child. In contrast, story retelling may increase the cognitive load because of the memory requirements to recall the information (Hedberg & Westby, 1993) . Children with language impairments (LI) may have memory and attention deficits that may interfere with success with this genre. A personal narrative is cognitively challenging because it requires planning and organization of utterances around a theme. Expository discourse is also cognitively challenging because it requires organization around several ideas, such as players, procedures, goals, and materials.
A second influence on discourse is informational content. Children are more motivated to communicate when they are imparting new information in contrast to the shared information that is involved in story retelling (Hudson & Shapiro, 1991) . Script and expository discourse may also constitute shared information if the speaker feels that the adult already knows the information that is expected to be imparted. Conversation and personal narratives typically involve communicating new information. For this reason, children may be more inclined to produce these genres than ones that do not involve new information.
Discourse is also influenced by cultural differences. Clinicians need to accept variations in discourse that may reflect cultural influences. For example, topic maintenance may be broader for individuals from African American or Latino communities (e.g., Champion, 2003; McCabe & Bliss, 2003) . Similarly, chronological event sequencing may not be evident in the narratives from speakers from these cultures because imparting information is more important than sequencing events (McCabe & Bliss, 2003) .
Length of genre is a linguistic influence on discourse. A conversation is an example of a genre in which short single utterances may be appropriate. The other genres involve collections of utterances; single utterances are not sufficient for these genres. Due to its possible brevity, conversation may be easier for children than other genres.
Numerous analyses have been used to evaluate discourse production (e.g., McCabe & Rollins, 1994; Owens, 1999; Paul, 2001; Strong, 1998) . In this article, the discourse analysis profile (DAP) will be used because it provides detailed information about key dimensions of discourse coherence (McCabe & Bliss, 2003) . It is generally applicable for the six genres and is sensitive to a variety of impairments of discourse (Biddle, McCabe, & Bliss, 1996; McCabe & Bliss, 2003; . The components of the DAP are (a) topic maintenance (the relation of utterances to each other and to a central theme), (b) informativeness (the sufficiency of information presented by a speaker in order for the listener to understand a message), (c) event sequencing (the chronological or logical presentation of events), (d) referencing (the sufficient identification of people, places, and actions), (e) conjunctions (the semantic linking of utterances, such as additive, temporal, and causal or pragmatic linking of utterances, such as beginnings, endings, change of focus, and chronology violation), and (f) fluency (the manner of production, including phrase and word repetitions, abandoned utterances, lexical substitutions, pauses, and fillers). A complete description of these dimensions can be found in McCabe and Bliss (2003) .
Discourse coherence can be judged by a variety of measures. The categories of appropriate and inappropriate are used in the DAP. Appropriate refers to coherent and meaningful performance on one dimension of a message. Inappropriate refers to incoherent performance on one dimension of a message. Although these categories are global, they can be reliably applied to the analysis of discourse (McCabe & Bliss, 2003) .
CONVERSATION
This genre is most commonly used by clinicians to elicit language samples. It represents a relatively simple form of discourse because single utterances may be sufficient for the discourse. In addition, an adult can aid a child through prompts, contingent queries, or scaffolding. The advantages of conversational discourse are numerous:
• It represents functional communication. We use dialogue to communicate much of what we want to express.
• It provides clinicians with the opportunity to evaluate discourse in a structured context because an adult can assist a speaker by using scaffolding and contingent queries.
• It provides clinicians with the opportunity to evaluate certain dimensions of discourse that cannot be easily evaluated in the other genres, such as turn taking, initiation, and responsiveness.
• It enables clinicians to evaluate auditory comprehension. We can determine what types of questions a child can understand and what types they find difficult. For example, a child may be able to respond appropriately to simple wh-questions (e.g., what and where) but may exhibit difficulty with more complex questions (e.g., why and when).
• It allows for the evaluation of a relatively easy discourse genre that may be the only one available to some children.
• It assists the acquisition of personal narration if it is engaged in repeatedly (Peterson, Jesso, & McCabe, 1999) , especially if it is done as a model for parents to follow.
The disadvantages of conversational discourse are as follows:
• It may be too easy for some children, especially those who exhibit mild impairments.
• It does not reflect children's abilities with more complex genres. Some children will perform well with conversation but do poorly on other discourse genres.
• It has not been shown to predict children's literacy skills.
An example of a conversation with a 5-year-old European North American boy with typical language development (TLD) is presented below:
What are you playing with? The results of the DAP of this conversation are presented in Table 1 . A maximum number of four examples were presented for the scoring of any feature of any particular discourse. Only four examples of inappropriate or appropriate referencing are provided, even when there are many more examples in some samples. Table 2 presents the results of the DAP of this conversation. The analysis reveals that this child has considerable difficulty with the basic discourse genre of conversation. She modified a topic after she provided a single word utterance in response to a question, and she has impairments in referencing, conjunctions, and fluency.
SCRIPT
A script is a description of a routine event. It is characterized by the present tense; limited agents; second person perspective (e.g., you or we), although the first person pronoun (I) can also be used; and simple sentences (Hudson & Shapiro, 1991) . Scriptal discourse is mastered in the preschool years (Hudson & Shapiro, 1991; Nelson & Greundel, 1986) . It is elicited by asking a child to describe a routine activity (e.g., What do you do when you go to a birthday party?).
The advantages of a script are many:
• It is a relatively easy text discourse genre because it involves only the present tense and a limited number of agents.
• It requires a minimal need for planning and organization.
• It may be suitable for children who cannot produce long or complex discourses.
The disadvantages of a script are as follows:
• It is decontextualized. Even though the discourse demands are minor, some children may have difficulty with this genre because it is abstracted from natural discourse.
• It may be too easy for some children.
• It does not reflect functional communication. Table 1 . Conversation with a 5-year-old child with typical language development (TLD).
Discourse dimension Appropriate Inappropriate
Topic maintenance All utterances on topic None Informativeness Almost complete After the pieces are cut, how are the puzzles made?
Event sequencing 4 events sequenced (3, 4, 5, 6) None
Referencing We (4-7) = sister and speaker None Them (4-6) = stamps Them (7-8) = puzzles
Conjunctions
Then (4, 5, 6) None Before (7)
Fluency
All utterances are fluent None Table 2 . Conversation with a 12-year-old child with specific language impairment (SLI).
Discourse dimension Appropriate Inappropriate
Topic maintenance Answers to direct questions are on topic After an immediate response, the child extended the (9, 15, 19, 24, 26) discourse to associated topics (11-14, 16-18, 20-23, 25, 29-30) Informativeness Provides minimal information: identity Redundant information (20, 22, 28) of brother (15) Table 3 presents the results of the DAP of this script. As can be seen, this child presented the basic information regarding the event-only payment is missing. The other aspects of the DAP are well represented.
An example of a script that was elicited from an 8-yearold European North American girl with SLI is presented below. She responded to the prompt, Tell me what you do at Burger King.
40. We eat. 41. And then sometimes we get like a little toy and in the...the in the bag. 42. We play with the little toy. 43. Um then we go back to our house. 44. And then and then and then I go play with my friends. Table 4 presents the results of the DAP of this script. As can be seen, this child provided minimal information about the topic, omitting to mention any of the key events in a script for going to a fast-food restaurant. The child was unable to provide sufficient detail to describe this routine activity.
NARRATIVE

Personal Narrative
Personal narratives consist of past tense, first and/or third person, and usually temporal sequencing (depending on the cultural background of a speaker). They can be elicited with the conversational map procedure (McCabe & Rollins, 1994; Peterson & McCabe, 1983) , in which verbal prompts consisting of a description of an event are given to a child. Examples of topics for prompts are going on a trip, experiencing or witnessing a car accident, getting a shot at a doctor's office, or taking a pet to the vet. After the prompt, the child is asked, Has anything like that ever happened to you or someone you know? With an affirmative answer, the child is asked to describe the event. With a negative answer, a different prompt is given. The child is asked to elaborate the narrative by neutral subprompts, such as repetition of the child's last utterances, Unhuh, tell me more, anything else?
The advantages of personal narration are many:
• It reflects functional communication. Speakers relate personal narratives frequently in their daily discourse. Five-to seven-year old children use personal and vicarious narratives in more than 50% of their conversations with each other (Preece, 1987) . Personal narratives are also commonly used in educational settings (Feagans, 1982; McCabe, 1996) , as well as legal and medical settings (McCabe & Bliss, 2003) .
• It enables clinicians to assess how a speaker plans, sequences, and organizes a text.
• It may be motivating for a speaker because new information is communicated to the listener.
The disadvantages of a personal narrative are listed below:
• It is a complex genre. Some children with language impairments will not be able to produce a personal narrative because of the planning, organization, and sequencing involved.
• It does not have a uniform content and analysis.
Below is an example from a European North American 7-year-old boy with TLD who is describing a fight:
45. My friends, Reginald and Art, they got into a fight because Reginald took his crayon. 46. And he was using it. 47. And he just took it out of his hand. 48. And then Art was like, "Hey, gimme that back!" 49. And then he was like, "No, that's my crayon." 50. And "No, it's not." 51. And Art was gonna...Reginald was gonna to tell the teacher. 52. He said, "He stole my crayon." 53. And…uh Art said, "No, I was using it." 54. and then "It was my crayon 55. and I was using it." 56. And then the teacher just said, "Fine, Reginald, just give that crayon back to Art." Table 5 presents the results of the DAP of this narrative. As can be seen, this speaker was able to describe a vicarious incident, one that happened to other people. The only difficulty was that it was sometimes not easy to distinguish the referents (e.g., Art and Reginald).
The following personal narrative was elicited by a 9-year-old boy with SLI, describing a hospital experience. C:57. I had a x-ray because they they're checking on my leg 58. and I was scare that I was going up there 59. and they gave me a balloon 60. and I went to um Toys 'R Us 61. and gave me a toy 62. Table 6 presents the results of the DAP of this narrative. As can be seen, this speaker has considerable difficulty in producing a personal narrative. The narrative reveals impairments in all six dimensions and is very difficult to understand.
Fictional Narrative
Another type of narrative is telling a story from a wordless picture book. In this type of narrative, a child looks at all the pictures in a wordless book and then tells a story. The pictures in the book may be viewed simultaneously by the adult and child or by just the child.
The advantages of this type of narrative are many:
• It elicits more utterances than personal narratives.
• It is usually easier than personal narratives because of the support of pictures.
• It involves a shared point of departure because the child and clinician know the content of the story (Berman & Slobin, 1994 ).
• It consists of a richer vocabulary than personal narratives because of the contents of the illustrations.
The disadvantages of a fictional narrative are as follows:
• It does not offer opportunities to evaluate topic maintenance and event sequencing because the pictures reflect the topic and their order determines event sequencing.
• It is difficult to evaluate referencing when the adult and child view the book together because referents are depicted in the pictures. If a child uses a pronoun without a prior referent when describing a specific picture, he or she cannot be penalized because the illustrations are evident to both participants. The adult will not know if the child can adequately use the dimension of referentiality.
• It does not represent functional communication; even in schools, such narratives are seldom elicited.
An example of a 7-year-old child's story based on Frog, Where Are You? (Mayer, 1969 ) is presented below. It is a long story (29 pages and pictures). Only the first 15 utterances are presented below. 69. Once there was a boy and a dog and his frog. 70. And the boy and the dog were looking at the frog. 71. The boy and the dog went to bed. 72. And the frog got out of the jar. 73. The boy and the dog woke up. 74. And they noticed that the frog was gone. 75. They looked everywhere for the frog. 76. The dog got his head stuck in the jar. 77. They looked out the window. 78. Then the dog fell out of the window and broke the jar. 79. The boy was NOT happy. 80. The boy had….call for the frog 81. but he could not find him. 82. They looked down in a hole 83 but the gerbil came out of his hole and hit him in the nose. Table 7 presents the results of the DAP of this narrative. In this excerpt, the narrator was able to present a coherent discourse. The child used the past tense but basically described the pictures. The basic elements of the story, as described by Berman and Slobin (1994) , are presented by Table 8 presents the results of the DAP of this narrative. Even though the pictures were presented to the child, he had difficulty providing a complete story. He did not provide all of the information and gave incomplete references. However, he stayed on topic for the utterances that he presented. This child did not explicitly mention any of the three core components of the story (Berman & Slobin, 1994) . The narrator does not begin the story with a simple setting, such as once. This child was diagnosed with an attention deficit; he did not look at all of the pictures but skimmed the book.
Narrative Retelling
This genre is present on several language assessments (e.g., Gillam & Pearson, 2004; Strong, 1998) . In this genre, a child is asked to repeat a story that has been presented in pictures or audio-or videotape to a listener. The advantages of story retelling are many:
• It has a common point of reference so that the adult knows what the child should be narrating.
• It provides a relatively high interscorer reliability rate because the original text is available to the scorer.
• It may result in increased word retrieval deficits and reduced disfluencies than with spontaneously generated stories because the material has been presented to the child (Merritt & Liles, 1989 ).
• It does not generally permit the evaluation of event sequencing and topic maintenance because this information is provided in the story.
The disadvantages are as follows:
• It is not a demanding or sensitive task (Hedberg & Westby, 1993 ).
• It may not reflect abilities with fluency, topic maintenance, and event sequencing ( McCabe & Bliss, 2003; Hedberg & Westby, 1993 ).
• It requires memory and attention that may affect the child's performance more than his or her language disorder.
The story below was presented by Culatta, Page, and Ellis (1983, p. 73 
):
A) Tommy was five years old. B) His birthday was coming soon. C) He wanted a puppy for his birthday D) but his mother said that he was too little to take care of it. E) Tommy didn't think that he was too little. F) He decided to show his parents that he was big enough to have a puppy. G) He bought a leash and dog food. H) He told his parents that he would always take care of the puppy. I) When his birthday came, Tommy had a party. J) Five of his friends came to his house. K) They played games, ate animal crackers and cookies. L) Tommy opened his presents. M) He got a GI Joe, a fire truck, some comic books, and a baseball bat. N) He liked the presents O) but he was disappointed P) because he didn't get a puppy. Q) All of Tommy's friends were getting ready to go home, when his daddy brought out another present for him to open. R) Inside was a little black puppy. S) Tommy was really happy T) because he got the present he wanted. U) Tommy promised to take good care of the puppy. V) The end.
A sample by an 8-year-old European North American boy with TLD retelling this story is presented below. The letters that refer to the utterances in the original story are presented after the utterance number.
101(A) There was a little boy named Tommy. 102 (D)
And he wanted a little puppy. 103 (D) But his parents said that he was too young to have a puppy. 104 (E) He he didn't think that he was too young. 105 (F) So he decided to...show his parents that he was old enough. 106 (G) So he bought dog food and a leash. 107 (H) And he told his parents that he would take care of the puppy. 108 (J, K) And on his birthday…all his friends came…109 (K) and they played all the games. 110 K, (L) And when when it was time to eat the cake and open the presents, they ate the cake. 111(M) And he got a GI Joe and a fire truck. 112 (Q) And when all the guests were ready to leave, his father brought out his last present. 113 (Not in story) He opened the box. 114 (R) And there was a little black puppy. 115 (S, T) He was glad that he had gotten the present he wanted. 116 (V) The end. Table 9 presents the results of the DAP of this narrative. As can be seen, this child was able to provide most of the information in the story. He did not provide descriptions and non-action verbs (such as B, I, N, O, and P in the original story). He was on topic and did not show difficulty with event sequencing, referencing, and conjunctions.
The following story was elicited from an 11-year-old European North American boy with SLI.
117(C) One day Tommy wanted a puppy. 118 (D) but his parents said that he's too young to have a puppy. 119 (F, G) so he showed his parents that he could take care of the puppy by showing them a leash and………………….a leash and…………a…………uh dish. 120 (I) so his party came. 121 (J) Um his five friends came to the party. 122 (K) They ate……….. animal crackers, chips, and um…punch. 123 (M) but he got a GI Joe, a fire truck, some comic books and a……………cards. 124 (Q) so his but his friends were about to leave. 125 (Q) but his dad come with a present for him to open. 126 (R) Inside was a black puppy and um…………………………127 (U) He said that he that he will promise to take care of the puppy. 128 (V) The end. Table 10 presents the results of the DAP of this narrative. As can be seen, the speaker stayed on topic but did not provide sufficient information. He did not include background information or cognitive and emotional words (e.g., as seen in utterances E, N, O and S). He omitted conjunctions and used some inappropriately and produced disfluencies.
EXPOSITORY DISCOURSE
Expository discourse is an integral aspect of classroom discourse. It occurs in textbooks and in teachers' discourse. According to Nelson (1998) , children who cannot comprehend expository language are at risk for school failure (Nelson, 1998) . It represents a decontextualized form of speaking. The purpose is to impart information in a formal or literate manner (e.g., lectures, book reports, giving directions or descriptions) (Paul, 2001) . As children make the transition from home to school and from speaking to writing, the need and ability to produce decontextualized expository discourse is increased (Nelson, 1998) .
The advantages of expository discourse are listed below:
• It prepares a child to engage in classroom discourse.
• It represents decontextualized discourse that is important to assess because of its relevance in academic performance.
• It does not have a uniform elicitation format or standardized analysis.
• It may appropriately range from being quite brief (e.g., answers to multiple choice questions) to being very lengthy (e.g., some young children develop Table 9 . Story retelling produced by a 9-year-old child with TLD.
Discourse dimension Appropriate Inappropriate
Topic maintenance All utterances on topic None Informativeness Has the basic information about Some non-action verbs missing: the story (A,C,D,E,F,G,H,J,K.L, B (birthday coming up), I (had a party), M,Q,R,S,T) N (liked the presents), O (disappointed), P (didn't get a puppy), U (promised) special interests and can give lengthy descriptions of relevant objects such as rocks or music).
• We have identified the following components that appear to be necessary for a complete procedural discourse regarding how a game is played: goals, players, materials, and procedures. There is no standard order for them to be produced.
An example of a procedural discourse from an 8-year-old European North American boy with TLD follows. He described how to play basketball. Table 12 presents the results of the DAP of this discourse. As can be seen, this speaker did not produce much information about the game of baseball. He was trying to contextualize the discourse by referring to himself and did not provide information about critical details of the game.
CLINICAL APPLICATIONS
Children (even those with TLD) show a range of ability with different discourse genres, as can be seen in all of the tables. The implication for this finding is that clinicians should evaluate children's abilities with more than one genre. We generally begin with personal narratives because we want to determine how a child functions with functional discourse. If a child is successful, we proceed to the more difficult genre of expository discourse in order to determine how a child will perform with classroom discourse. If the child is unsuccessful, simpler genres can be elicited, such 119, 121, 122, 123, 125, 127 as conversation or scripts. The goal is to understand how a child will perform with more than one genre.
Personal narratives are our initial target for intervention when possible. The procedure is to structure discourse in order to produce a coherent narrative. The child, with the help of the clinician, will identify the salient aspects of an event, such as location, participants, and actions. The clinician will model a brief narrative around the basic events and then ask the child to reproduce the narrative. Gradually, more detail will be added such as emotions, descriptions, and dialogue. Eventually, the child will be asked to recount another personal narrative using the structure that was used by the clinician. Further guidelines are presented in McCabe and Bliss (2003) .
In conclusion, discourse is a critical aspect of intervention for functional communication, classroom discourse, and literacy. Personal narratives are appropriate targets because of their relevance for social skills. Expository discourse is needed for the classroom. 
